Completion Checklist m

Step 5: Testing the Intervention

School High School District Date 12/01/2013
Team Members:

1. Katie 5. Allyson Eno (University Student)
2. Mr. David (Spanish Teacher) 6. Kimberly Grima (University Student)
3. _Behavior Specialist 7. _Lakshmi Kartik (University Student)
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Implement Intervention

Collect treatment integrity data daily (teacher perspective) with |OA for 25% of sessions
(outside team observer).

Attached Below.
Intervention - Treatment Integrity Checklist (Observer 1)
Intervention Treatment Integrity Checklist (Observer 2)

Collect a minimum of 5 data points (behavior measurement — same behavior and
measurement system as baseline) — with 25% IOA [Report as number of sessions, % of
sessions, and actual I0A %]

How many intervention data points did you collect?

12 data points

4. Katie’'s Mum (Parent) 8. Maggie Lombardo (University Student)

Coach Elise Sarasin, Kathleen Lane

Checklist — Step 5: Testing the Intervention



https://docs.google.com/document/d/1Mh-LKfQPo3B4m_tJwq-5hSlqc8Mw0z2L/edit
https://docs.google.com/document/d/1Tnr3kC7Hv3BgEZgmlHHDgI-hy-8oyRmM/edit

How many intervention data points included IOA?
5 points with |OA
What was your I0A for intervention?
Observation 1: Mean Duration-per-Section I0A = 93.49%
Observation 2: Mean Duration-per-Section I0OA = 93.31%
Graph your intervention data. (Coaches’ review for support for deciding when to withdraw the

intervention)
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AB Hypothetical Data - Permanent Product
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Section and Date

Withdrawal of the intervention with at least 3 data points (1 I0A)
*Note phase change decisions for each phase are guided by student performance on
variables measured

Complete Treatment Integrity Form
(daily by interventionist [teacher] 25% IOA)

Attached Below.
Withdrawal - Treatment Integrity Checklist (Observer 1)
Withdrawal Treatment Integrity Checklist (Observer 2)



https://docs.google.com/document/d/1KApTjfI9tg7X1yT3aJpmzN0EepaErUsw/edit
https://docs.google.com/document/d/1331xbkf432BZZHHJp9Hi5u31qgdem6SS/edit

Graph withdrawal data

(Coaches’ review for support for deciding when to reintroduce the intervention)
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ABA Hypothetical Data - Permanent Product
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ABA Hypothetical Data - Permanent Product
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ABA Hypothetical Data - Permanent Product
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ABA Hypothetical Data - Permanent Product
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Reintroduce the intervention.
*Note phase change decisions for each phase are guided by student performance on
variables measured

Collect treatment integrity data daily (teacher perspective) with IOA for 25% of sessions
(outside team observer).

Attached Below.
Re-Intervention - Treatment Integrity Checklist (Observer 1)
Re-Intervention - Treatment Integrity Checklist (Observer 2)

Collect a minimum of 3 data points (behavior measurement — same behavior and
measurement system throughout all phases) — with 25% IOA [Report as number of sessions,
% of sessions, and actual I0A %]



https://docs.google.com/document/d/11-7BjBEpj6WxMYMecaMhuwA8d7SLW-Gu/edit
https://docs.google.com/document/d/1O4jR4JiEhvmA6CD5oLu8Wvq-9eWvtCNi/edit

Plan for follow-up data collection to assess maintenance. FABI Planning and Behavior
Intervention Plan (BIP)
(Handout 6.0 [HO6.0] and 6.1 [HO6.1] on ci3t.org/fabi).

Attached below.

Work with your coach to complete a behavior intervention plan and graphed data to share
with teachers and parents.

Complete graphed data attached in HO6.1.

Conduct a final check of ethical considerations Ethics Checklist.

Ethics Checklist
(Please click on the link to take you to the document)

After reviewing the final graph, assess POST social validity. Adapted-IRP-15 and
Adapted-CIRP

Social validity data revealed that both Katie and the teacher demonstrated strong agreement
as stakeholders. Overall, both parties expressed satisfaction with the intervention and did not
raise any significant concerns regarding the program design.

IRP-15 Pre-Test

IRP-15 Post-Test

CIRP Pre-Test

CIRP Post-Test

(Please click on the link to take you to the document)

Complete and turn this checklist to your coach.

Suggested Readings
1. In the Beyond Behavior special issue (2011, Vol. 20, No. 3):
a. Read the method, results, and discussion section of articles 2-4 to see
how the intervention was designed, implemented, and evaluated.

2. Read the following chapters in Umbreit, J., Ferro, J. B., Lane, K. L., & Liaupsin,
C. J. (2024). Functional assessment-based intervention: Effective individualized
support for students. Guilford.

a. Chapter 20 to learn how to test the intervention
Step 5 Tips

1. Be sure you use an experimental design to make certain you can actually
demonstrate a function relation between the introduction of the intervention and
changes in student performance.



https://docs.google.com/document/d/1nKBN5NpAj0cVOa1k-R_3kZa9-KG1ndF9/edit
https://docs.google.com/document/d/1P-R0TuKzRcWKazOq_ZjK5df3YA3l2wJe/edit
https://docs.google.com/document/d/1iDyXJAfzyG1vG3ZScJ8ykrBxq6z6pEU0_OlEYpbLR60/edit?usp=sharing
https://docs.google.com/document/d/1bFyTv2_47i42nUgAX57eotFK6aUYR0jG/edit
https://docs.google.com/document/d/18NxeR796cHAJw071QpYX-LcAYu2K9v74MmVWftWNsmU/edit?usp=sharing

. Phase changes are determined by examining data (e.g., stability, level, and
trend) and typically not determined by the amount of time a student spends in
each phase.

. Phase changes should not occur before or after breaks in the school year
calendar.

. Be certain to collect treatment integrity data with each introduction of the
intervention.

. The post-intervention social validity measures are completed by stakeholders
after the intervention has been tested and the outcomes (e.g., graph and other
data) have been shared with and explained to the stakeholders.

. When you complete HO 6.1, remember it will be used by the current and future
teachers. Be certain to include a blank copy of the treatment integrity form for
future use as well as a completed graph showing the complete intervention
outcomes.



Functional Assessment-based Interventions (FABI)
HO 6

Functional Assessment and Behavior Intervention
Plan: Planning Form

Directions: HO 6.0 Functional Assessment and Behavior Intervention Plan: Planning Form is
a living document to support team efforts in the design, implementation, and evaluation of
functional assessment-based interventions. This information will be transferred to the HO 6.1
Behavior Intervention Plan (BIP) and/or district standard forms after Step 5: Testing the
Intervention.

Student Name:

Katie Student ID:
School: High School Date of Birth:  07/06/1999
Sex
Current Grade Level: : OMUF
Special Education: [1 Yes 4 No Disability Eligibility: No
Family Member:  Mother Family Member Contact Number:

Start Date of FABI Step 1:  09/30/2013  Classroom Teacher:  Mr. Paul

Persons conducting the Assessment:

FABI Team Member Role
Katie
Mr. David Spanish Teacher
Mr. Mark Behavior Specialist
Maria Katie’s mother
Allyson Eno

Kimberly Grima

Lakshmi Kartik

Maggie Lombardo

Er



Functional Assessment-based Interventions (FABI)

[J Administrator [J Counselor [ Teacher (other)
Role: [ Behavior Specialist ] Family Member 2 University Student
[J ABA Provider (BCBA, L] School Psychologist ] Other:
RBT) [ Special Education
[J Classroom Teacher Teacher

|dentifying the Problem: Defining Target and Replacement Behaviors

Target Behavior (observable, measurable, repeatable)

Drafting

Label: Low Work Completion Due to Excessive Reworking

Low work completion due to excessive reworking is defined as a
behavior in which a student spends an unreasonable amount of time or
makes excessive attempts on a single portion of an assignment,
resulting in the incomplete completion of the remainder of the task.

Definition Specifically, this behavior is identified when a student spends more
than 5 minutes or makes more than 3 attempts on a section without
progressing to the next section of the assignment.

A student attempts to solve the same math problem five times but does
not progress to the next question within the allotted time.

Examples:

A student spends 15 minutes on a single question, not moving on to
other sections of the assignment.

A student revisits a problem twice to correct an error and then moves

on to the next section of the assignment.
Nonexamples: _ L ] _
A student completes the assignment within the given time frame,

working through each section and submitting the work.

Operational Definition (include label, definition, examples, and non-examples):




Functional Assessment-based Interventions (FABI)
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Functional Assessment-based Interventions (FABI)
HO 6

Low work completion due to excessive reworking is defined as a behavior in which a
student spends an unreasonable amount of time or makes excessive attempts on a
single portion of an assignment, preventing the timely completion of the remaining
tasks. This behavior is characterized by the student repeatedly revisiting or reworking
one section of the assignment, such as spending more than 5 minutes or making more
than three attempts on a single item without moving on to the next part. As a result,
the student is unable to complete the assignment within the expected timeframe. For
example, a student might attempt to solve the same math problem multiple times
without progressing to the subsequent questions or sections of the task.
Non-examples of this behavior include a student revisiting a problem only once or
twice to correct an error before continuing to the next part of the assignment or
completing the assignment within the designated time while working through each
section in order.

Dimension of Behavior (e.g. frequency, rate, duration, latency):

Duration: During independent work time in Spanish class, Katie spends more than 5
minutes per item and engages in excessive reworking, preventing task completion.

revised based on feedback

Replacement Behavior (observable, measurable, repeatable)

Drafting
Label: Structured Task Progression
Definition Structured Task Progression refers to the student completing an

assignment in sequential order by working on each section of the
assignment for no more than 5 minutes. This behavior includes
advancing to the next section of the task regardless of whether the
current section is fully correct or complete. The student uses a
self-monitoring strategy, such as a checklist or timer, to ensure that
each part is completed within the designated time frame and that the
entire assignment is finished within the allotted time.

Er



Functional Assessment-based Interventions (FABI)
HO 6

Examples: . The student uses a timer to allocate 5 minutes to each section
of an assignment and moves to the next section when the time is up,
even if the previous section is not fully correct.

. The student breaks a complex assignment into smaller parts
and completes one section at a time, using a timer to monitor time
spent on each section and progressing to the next when the timer
expires.

. The student uses a checklist to track sections of the
assignment and checks off each part as it is completed, moving on to
the next section without revisiting earlier sections unless the entire
task is completed.

Nonexamples: | « The student spends 20 minutes on a single section of the
assignment, revising it repeatedly without moving on to the next part.

. The student remains “stuck” on one portion of the assignment,
refusing to move on to the next section, even though time has elapsed
or progress on the current section is minimal.

. The student completes an assignment but revisits the first
few sections several times, resulting in delays and an incomplete
task by the end of the allotted time.

Operational Definition (include label, definition, examples, and non-examples):

Structured Task Progression refers to the student completing an assignment in
sequential order by working on each section for no more than 5 minutes. This
behavior includes advancing to the next section regardless of whether the current
section is fully correct or complete. The student employs self-monitoring strategies,
such as using a checklist or timer, to ensure that each part is completed within the
designated time frame, allowing the entire assignment to be finished within the allotted
time. For example, the student might use a timer to allocate 5 minutes to each section,
progressing to the next section when the time expires, even if the current section is
not perfect. Alternatively, the student may break a complex assignment into smaller
sections and complete each part systematically, tracking progress with a checklist and
refraining from revisiting earlier sections until the full task is complete. In contrast,
non-examples of this behavior include spending excessive time, such as 20 minutes,
revising a single section without moving forward, getting stuck on one part of the
assignment with minimal progress, or revisiting earlier sections repeatedly and
delaying the completion of the overall task.

Er
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Functional Assessment-based Interventions (FABI)
HO 6

Dimension of Behavior (e.g. frequency, rate, duration, latency):

Duration: During independent work time in Spanish class, Katie will use a timer to
ensure she spends no more than 5 minutes per task section, promoting timely task
completion.

revised based on feedback

Rationale for Replacement Behavior (e.g., Why do you want to teach this behavior or increase
the likelihood of this behavior occurring?)

Increased use of structured task progression will help decrease the occurrence of low
work completion due to excessive reworking. With an increase of the replacement
behavior, the student will be able to progress sequentially through assignments
without becoming stuck on individual sections to ensure the timely completion of
tasks, reduce frustration, and generate a sense of accomplishment. Using the
replacement behavior of structured task progression, the student will be able to
mitigate perfectionism and over-fixation and develop self-monitoring skills. These skills
will support Katie during Spanish class and within all school environments. Ultimately,
this behavior increases productivity, builds confidence in task performance, and
prepares the student for academic and real-life situations requiring efficient time and
task management.

Functional Behavioral Assessment: Interviews and Direct Observations

Interviews Completed: 7 Yes [] No

Interviewees: 4 Teacher [ Parent A Student

Rating Scales:

Hours of Total Direct Observation (A-B-C): 1.5 hrs

Number of Instances of Target Behavior:

Setting(s) of Observations: 1) Spanishclass 2) 3)

Determining the Function of the Behavior: Using the Function Matrix

Er



Functional Assessment-based Interventions (FABI)

Er

HO 6
Positive Reinforcement Negative Reinforcement
(access something) (avoid something)
Attention from teacher: 3.2 Avoid attention: .
Teacher interview: avoids
Attention attention from teacher and peers,

remains isolated even during
group projects.

Avoiding completing
assignment: 1.1, 1.2,
1.3,14,21,22,23,31,3.2

Avoiding submitting the
assignment: 1.4, 2.3

Teacher interview: reworks
assignments to the point of
Tangibles/Activities incomplete, non-turned in work.

Student interview: cannot
complete work because hasn’t
mastered the topic and
environmental factors (noise from
other students, unavailability of
the teacher to answer questions,
dim lights while watching videos).

Sensory

Source: Umbreit, Ferro, Lane, & Liaupsin (2024); Umbreit, Ferro, Liaupsin, & Lane (2007); Umbreit, Lane, & Dejud (2004)

Rating Scales Summary Statement:

Outcome of Function Matrix (Hypothesized Function):




Functional Assessment-based Interventions (FABI)
HO 6

During independent work time in Spanish class, Katie engages in repeated erasing and
rewriting of answers, asking questions for validation, and failing to complete or submit
assignments in order to avoid completing and submitting graded work (Negative
Reinforcement). (Revised to follow the Sentence Stem format - ‘During <context>, <student

(2024) - Teacher Feedback)

name> engages in <target behavior> in order to <maintaining function(s)>"in Umbreit et al.

Er



Functional Assessment-based Interventions (FABI)
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Determining the Behavior Objective

What behavior are you progress monitoring with direct observation? (select a minimum of one)
L] Target Behavior {4 Replacement Behavior

Rationale for the behavior to progress monitor

(e.g. replacement behavior focuses the desired behavior — focusing on the positive):

Er

We are tracking Katig's replacement behavior of structured task progression because it directly addresses her
tendency to avoid tasks and rework assignments excessively. By monitoring how often she completes sections of
her work on time and moves through tasks efficiently, we can assess her ability to stay engaged and reduce

avoidance behaviors. Tracking this behavior will help us determine if the intervention effectively supports Katie

in completing assignments within the tme limits and improving her overall task management skills.

Check the measurement system used for your data collection (select minimum of one)

L] Frequency

L] Rate

4 Duration

[ Latency

[ Interresponse Time

[J Whole Interval Recording
U] Partial Interval Recording
[J Momentary Time Sampling

A Other (discuss with coach): Permanent Product

Baseline

(e.g. number of observations, level, trend, stability to describe present levels of student
performance and to inform the development of behavior objective)

Baseline Descriptive Statistics describing level and trend for baseline:

Mean (SD): Section 1:
Section 1 time spent in minutes: 5.67 minutes per question (17 minutes for 3
questions), 5.34 minutes per question (16 minutes for 3 questions), 6.37
minutes per question (19 minutes for 3 questions), 6 minutes per question 918
minutes per question)




Functional Assessment-based Interventions (FABI)
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Mean (time taken): 5.845 minutes per question (Sum of observations /
Number of Observations) (5.67 + 5.34 + 6.37 + 6.00) / 4 = 5.845minutes
Variance = 0.1463

Standard Deviation (stability): (SD) = 0.3825 minutes
Slope (m) = 0.201

Section 2:

(13 minutes per question, 7 minutes per question, 11 minutes per question
6 minutes per question)

Mean (time taken): 9.25 minutes per question (Sum of observations /
Number of Observations) (13 +7 + 11 + 6) / 4 = 9.25 minutes

Variance: 8.1875

Standard Deviation (SD): 2.86 minutes

Slope (SE YX): Section 1: 0.201; Section 2: = —1.7

Baseline Statement (Trend):

Section 1: Katie spent an average of 5.85 minutes per question on Section 1, with a
standard deviation of 0.38 minutes, indicating low variability and relatively stable
performance. The data trend shows a slight upward progression (slope = 0.201) in the
time spent on the task. This means that over the four observations, Katie’s time per
question in Section 1 is gradually increasing by approximately 0.201 minutes for each
successive observation. However, the performance remains relatively stable and
consistent, with the time spent ranging from 5.67 minutes to 6.0 minutes per question.
Katie consistently demonstrates excessive reworking behavior, which may be
contributing to these inefficiencies. This behavior contributes to inefficiencies and
negatively impacts her ability to allocate sufficient time to subsequent sections.

Section 2: Katie spent an average of 9.25 minutes per question on Section 2, with a
standard deviation of 2.86 minutes, indicating high variability and inconsistency in her
performance. The data trend shows a downward progression (slope = -1.7) in the time
spent on this section. Performance is unstable, specifically, the time spent on Section
2 decreased from 13 minutes in the first observation to 6 minutes by the fourth
observation. Despite this downward trend, Section 2 remains incomplete across all
observations, and Katie does not progress to Section 3 or 4 within the 30-minute
allotted time.

Er
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Katie’s time on Section 2 fluctuates significantly, ranging from 13 minutes to 6 minutes
per question, indicating instability. This could be attributed to avoidance behaviors,
such as task abandonment or difficulty with task completion, which impact her ability to
complete Section 2 on time.

Behavioral Objective:

Katie will efficiently complete Sections 1 and 2 of her assignments by reducing her
time spent on each section to an average of 5 minutes per question by the next
observation period. She will aim to complete all tasks in Section 2, demonstrating
progress towards finishing the section within the allotted 5-minute timeframe per
question. The aim is for Katie to consistently stay within the target range,
demonstrating a reduction in variability. She will demonstrate stability in her
performance, achieving a variance < 1.0 minute and a standard deviation < 1 minute
over four consecutive observations. The goal is for the trend to level off or slightly
decrease further in the future, ensuring Katie completes each section within the
expected time limits.

Upon completing these sections, Katie will progress to Sections 3 and 4, effectively
managing her time to complete all four sections of the assignment within the allocated
timeframe. By consistently adhering to structured task progression, Katie will minimize
excessive reworking and avoidance behaviors, demonstrating improved task
engagement and successful completion of at least 80% of assignments on time within
the allocated work period. This will result in improved task completion rates and a
reduction in excessive reworking behaviors.
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Function-Based Intervention Decision Model

Conduct FBA

!

Select Replacement Behavior

Canthe
Student Perform the
Replacement Behavior?

No Yes

Do Antecedent
Conditions Represent
Effective Practice for

Do Antecedent
Conditions Represent
Effective Practice for

Er

Yes this Student? this Student? Yes
I T
Method 1: Method 1 & 2: Method 2: Method 3:
Teach the Teach the Replacement Adjust the ) ) )
Replacement Behavior Behavior and Adjust the Environment Shift the Contingencies

Environment

Source: Umbreit, J., Ferro, J., Lane, K. L, & Liaupsin, C. (2024). Functional assessment-based intervention: A practical, effective,
and integrated approach. Guilford.

Determining the Intervention Method

Method Selected (select and complete one)
0 Method 1: Teach the Replacement Behavior
OO0 Method 2: Adjust the Environment

0 Method 3: Shift the Contingencies

2 Method 1 & 2: Teach the Replacement Behavior and Adjust the Environment

Note. After you have selected the appropriate method, draft an intervention for the selected

intervention on page 7, 8, 9 OR 10. Do not draft ALL interventions.
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Method

Description

Method 1: Teach the

Replacement Behavior

Adjust antecedent conditions so new behaviors are
learned and aversive conditions avoided.

Provide appropriate reinforcement for the replacement
behavior.

Withhold the consequence that previously reinforced the
target behavior.

Method 2: Adjust the
Environment

Adjust antecedent variables so the conditions that set
the occasion for the target behavior are eliminated and
new conditions are established in which the replacement
behavior is more likely to occur.

Provide appropriate positive reinforcement for
replacement behavior.

Withhold the consequence that previously reinforced the
target behavior.

Method 3: Shift the

Contingencies

Adjust the antecedent conditions to make it more likely
that the replacement behavior will occur.

Provide the consequence that previously reinforced the
target behavior, but only for the replacement behavior.

Withhold the consequence when the target behavior
occurs (extinction).

Method 1 & 2: Teach the
Replacement Behavior and
Adjust the Environment

Adjust antecedent variables so (a) new behaviors are
learned and aversive conditions avoided and (b) the
conditions that set the occasion for the target behavior
are eliminated and new conditions are established in
which the replacement behavior is more likely to occur.

Provide appropriate positive reinforcement for
replacement behavior.

Withhold the consequence that previously reinforced the
target behavior.

Method 1: Teach the Replacement Behavior
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Method 3: Shift the Contingencies
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Method 1 & 2: Teach the Replacement Behavior and Adjust the Environment
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Adjust antecedent variables so
(a) new behaviors are learned
and aversive conditions avoided

and (b) the conditions that set
the occasion for the target
behavior are eliminated and new
conditions are established in
which the replacement behavior

is more likely to occur.

1. Pre-task Instruction and Task Breakdowns:

1.

Provide Clear Instructions and Task
Overview: At the start of each independent
assignment, Katie will be given an overview of
the task fo reduce anxiety and set expectations
for approaching the work.

(Feedback Update) Frequent Checks for
Understanding and Instructional Feedback:
The teacher will conduct frequent checks for
understanding by asking Katie clarifying
questions or requesting her to restate or
demonstrate her understanding of the task. These
checks should occur every 3 times per class
period. Provide targeted instructional feedback
for Katie's progress. These consistent
interactions will support her staying focused,
minimizing frustration, and reinforcing her
efforts to engage with and complete her tasks

successfully.

(E.g., Teacher: "Katie, can you show me how
you're solving this problem so far?" (Check for

understanding)

Teacher: "That's a great start! Remember to use
the checklist for the next step." (Instructional
feedback and praise))

(Feedback Update) Break the Task into
Manageable Steps: Work with Katie to divide
the assignment into smaller, manageable sections
(e.g., four sections with three questions each),
using clear structural strategies like
numbering questions sequentially, adding
visual breaks (e.g., lines or boxes) to separate
sections, and spreading tasks across multiple
pages to create a clean, organized layout that
supports comprehension and reduces cognitive
load.
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4.

(Feedback Update) Create and Use a Visual
Aid: Introduce Katie to a clear, pre-populated
checklist that outlines actionable steps for
completing her work (e.g., four sections with
three questions each), incorporating time
management cues such as setting timers for each
section. Demonstrate using the checklist to track
progress by checking off completed steps.
Conduct a 1:1 check-in before starting to
review the checklist, confirm it aligns with
the day’s assignment, and make any
necessary adjustments.

Introduce Timers or Alarms: Explain to Katie
how using a timer for each task section can help
her stay focused and avoid over-focusing on
details. Then, set up a timer together, assigning a
specific time for each task section (Feedback
Update, i.e., S minutes) while emphasizing that
it serves as a flexible guide rather than a strict

limit.

Model and Practice Together: Demonstrate the entire

process with a sample assignment. Walk Katie through

breaking down the task, setting timers, and checking off

completed steps on the checklist.

2. Environmental Modifications:

L.

A quiet, low-distraction space will help Katie
stay focused and engaged in the task.

Provide Katie with two "Break Cards" at the start
of each class, allowing her to take structured
breaks when tasks feel overwhelming.

Er
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Provide appropriate
reinforcement for the

replacement behavior.

1.

Immediate, Frequent, and Consistent

Reinforcement: Reinforce Katie immediately after

demonstrating the desired replacement behavior, such

as completing a task section on time, even if imperfect.

Immediate Praise for Progress: Provide
behavior-specific verbal praise strategically

to link reinforcement directly to the behavior
to reinforce independent task progression,
self-monitoring to use checklists or timers and
work towards task completion (e.g., "Great
job moving forward without hesitation!")
Daily Goal-based Rewards - Reinforce
Progress, Not Perfection: Establish small,
achievable goals (e.g., completing three
sections of a task) and provide rewards like
using her phone or talking with friends
(Feedback Update).

Weekly Preferred Activity for Work
Completion and Submission - Reinforce
Progress, Not Perfection: If the Student
completes the assigned work, even if it is not
perfect, and submits it at the end of class,
praise efforts toward task completion (e.g.,
“Great job moving on!”).

o Exchange System: Implement a
trade-in system where Katie can
exchange her completed assignment
for a preferred reinforcer (e.g.,
extra time with technology or
socializing with friends), positively
reinforcing the behavior of
submitting work

promptly.
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Withhold the consequence that
previously reinforced the target

behavior.

1. Withhold Teacher Attention for Excessive
Validation-Seeking: Withhold providing attention when
Katie seeks excessive validation (e.g., repeated questions
or revisions), except for a short gestural redirection with
no verbal responses, and praise immediately upon task
progression. Offer help only when necessary for task
completion, not as a way to avoid work.

2. (Feedback Update) No Reinforcement for
Task Escape: The class is informed that everyone
must submit her work before leaving the

classroom.

e Non-Verbal Redirection: If Katie shows signs
of preparing to leave without submitting her
work, gently redirect her by providing one
gestural prompt ( e.g., tapping on the student’s
desk - every 5 minutes as needed) to self-monitor
tools like checklists or timers to stay engaged.
Do not use verbal responses.

o (Feedback Update) Follow-Up with Natural
Consequences: Ensure that Katie understands
the natural consequences of not submitting her
work, such as receiving partial credit or missing
the opportunity to earn positive reinforcement
tied to submission.

o Collect the Assignment: At the end of class,
the teacher circulates the classroom to collect
student assignments, ensuring Katie submits
her work during the designated time.

e Partial Credit for In-Class Work: Accept
work turned in late, grading only the portion
completed during class. This approach

ensures Katie receives credit for her effort

Er
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while reinforcing the importance of timely
submission.
3. Behavior-specific praise for others in close

proximity for task completion and submission behavior.

Data to be collected:

Student Outcome
What behavior(s) is (are) being measured? What measurement system? When/Where?

Katie's behavior was observed and measured during the baseline observations using duration recording
and analysis of permanent products during Spanish class from 1:15 to 1:45 p.m. These methods
allowed for precise and reliable tracking of her progress and time allocation for completing tasks during
independent work.

Target Behavior: Low Work Completion Due to Excessive Reworking

Replacement Behavior: Structured Task Progression

Treatment Integrity (e.g. checklist)

Treatment Integrity: Treatment Integrity: Treatment integrity was measured every day during baseline
observations. These questions were developed from the A-R-E data using a Likert-type scale: 0-not in

place, 1= partially in place, 2= completely in place.

Social Validity (e.g. IRP-15, CIRP)

Social Validity: Both the student and teacher were given a pre-intervention rating profile using an
adapted version of the Intervention Rating Profile-15 for teachers and the Children’s Intervention Rating

Profile for students. These rating scales are to gather information that would aid in the intervention.

Supporting Success (e.g. evaluating the intervention)

The timer and checklist will initially be
monitored closely, but over time, the
frequency of check-ins will be reduced.
Katie will practice using these strategies with
various assignments and across subject areas
to ensure that structured task progression and
self-monitoring skills are generalized to
other contexts.

Fading and Generalization:
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Program Review Date:

Personnel and Roles:

Emergency Procedures:

The program review will be scheduled every
2-3 weeks to assess whether the intervention
components are being followed with fidelity
and to check Katie’s progress toward her goal
of completing tasks on time.

The behavior specialist will lead the team and
support Mr. David, who will be responsible
for implementing the structured task
progression, providing Katie with immediate
feedback, and managing the reinforcement
strategies.

If there is an emergency, the school's crisis plan should be followed.
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@
FABI

Functional Assessment-Based Intervention (FABI):

Behavior Intervention Plan

Student Name: _Katie

Student ID:

School: High School

Date of Birth:

High

Current Grade Level: _School

Sex: Y

Special Education: [ Yes No

Family Member: Mother

Disability Eligibility: ‘No

07/06/1999

Family Member Contact Number:

Start Date of FABI Step 1: 12/01/13 Classroom Teacher: _Mr David

Persons conducting the Assessment:

FABI Team Member Role
Katie Student
Mr David Teacher
Behavior Specialist Lead
Katie’s Mum Parent
Allyson Eno University Student
Kimberly Grima University Student
Lakshmi Kartik University Student
Maggie Lombardo University Student

U1 Administrator LI Counselor

[] Behavior Specialist

(1 ABA Provider (BCBA,
RBT)

O Classroom Teacher

Role:

U Family Member

[0 School Psychologist

[ Special Education
Teacher

LI Teacher (other)
University Student
U Other:
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Behavioral Definitions

Er

Target Behavior:

Low work completion due to excessive reworking is defined as a behavior in which a student spends an
unreasonable amount of time or makes excessive attempts on a single portion of an assignment,
resulting in the incomplete completion of the remainder of the task. Specifically, this behavior is
identified when a student spends more than 5 minutes or makes more than three attempts on a section

without progressing to the next section of the assignment.

Replacement Behavior:

Structured Task Progression refers to the student completing an assignment in sequential order by
working on each section for no more than 5 minutes. This behavior includes advancing to the next
section of the task regardless of whether the current section is entirely correct or complete. The student
uses a self-monitoring strategy, such as a checklist or timer, to ensure that each part is completed within

the designated time frame and that the entire assignment is finished within the allotted time.

Rationale for Replacement Behavior:

Increased use of structured task progression will help decrease the occurrence of low work completion
due to excessive reworking. With an increase in the replacement behavior, the student will be able to
progress sequentially through assignments without becoming stuck on individual sections to ensure the
timely completion of tasks, reduce frustration, and generate a sense of accomplishment. Using the
replacement behavior of structured task progression, Katie can mitigate perfectionism and over-fixation
and develop self-monitoring skills. These skills will support Katie during Spanish class and within all
school environments. Ultimately, this behavior increases productivity, builds confidence in task
performance, and prepares Katie for academic and real-life situations requiring efficient time and task

management.
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Baseline Statement:

Section 1: Katie spent an average of 5.85 minutes per question on Section 1, with a standard deviation
of 0.38 minutes, indicating low variability and relatively stable performance. The data trend shows a
slight upward progression (slope = 0.201) in the time spent on the task. This means that Katie’s time per
question in Section 1 over the four observations gradually increases by approximately 0.201 minutes for
each successive observation. However, the performance remains relatively stable and consistent, with
the time spent ranging from 5.67 minutes to 6.0 minutes per question. Katie consistently demonstrates
excessive reworking behavior, which may be contributing to these inefficiencies. This behavior
contributes to inefficiencies and negatively impacts her ability to allocate sufficient time to subsequent

sections.

Section 2: Katie spent an average of 9.25 minutes per question on Section 2, with a standard deviation
of 2.86 minutes, indicating high variability and inconsistency in her performance. The data trend shows
a downward progression (slope = -1.7) in the time spent on this section. Performance is unstable;
specifically, the time spent on Section 2 decreased from 13 minutes in the first observation to 6 minutes
by the fourth observation. Despite this downward trend, Section 2 remains incomplete across all

observations, and Katie does not progress to Section 3 or 4 within the 30-minute allotted time.

Katie’s time on Section 2 fluctuates significantly, ranging from 13 to 6 minutes per question,
indicating instability. This could be attributed to avoidance behaviors, such as task abandonment or

difficulty with task completion, which impact her ability to complete Section 2 on time.

Positive Reinforcement Negative Reinforcement
(access something) (avoid something)
Attention from teacher: 3.2 Avoid attention: _ '
Teacher interview: avoids attention
Attention from teacher and peers, remains

isolated even during group projects.

Avoiding completing assignment:
1.1, 1.2,

Tangibles/Activities 1.3,1.4,2.1,2.2,2.3,3.1,3.2

Avoiding submitting the assignment:
14,23
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Teacher interview: reworks
assignments to the point of
incomplete, non-turned in work.

Student interview: cannot complete
work because hasn’t mastered the
topic and environmental factors
(noise from other students,
unavailability of the teacher to
answer questions, dim lights while
watching videos).

Sensory

Source: Umbreit, Ferro, Lane, & Liaupsin (2024); Umbreit, Ferro, Liaupsin, & Lane (2007); Umbreit, Lane, & Dejud (2004)

Rating Scales Summary Statement:

Outcome of Function Matrix: Hypothesized Function

During independent work time in Spanish class, Katie engages in repeated erasing and
rewriting of answers, asking questions for validation, and failing to complete or submit
assignments in order to avoid completing and submitting graded work (Negative
Reinforcement).

Functional Behavioral Assessment: Determining the Intervention Method
Method Selected (select and complete one)
0 Method 1: Teach the Replacement Behavior
0 Method 2: Adjust the Environment
O Method 3: Shift the Contingencies

Method 1 & 2: Teach the Replacement Behavior and Adjust the Environment

1. Pre-task Instruction and Task Breakdowns:

Adjust Antecedents

Er
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Provide Clear Instructions and Task Overview: At
the start of each independent assignment, Katie will be
given an overview of the task fo reduce anxiety and
set expectations for approaching the work.

Frequent Checks for Understanding and
Instructional Feedback: The teacher will conduct
frequent checks for understanding by asking Katie
clarifying questions or requesting her to restate or
demonstrate her understanding of the task. These
checks should occur every 3 times per class period.
Provide targeted instructional feedback for Katie's
progress. These consistent interactions will support
her in staying focused, minimizing frustration, and
reinforcing her efforts to successfully engage with and

complete her tasks.

(E.g., Teacher: "Katie, can you show me how you're
solving this problem so far?" (Check for
understanding)

Teacher: "That's a great start! Remember to use the
checklist for the next step." (Instructional feedback
and praise))

Break the Task into Manageable Steps: Work with
Katie to divide the assignment into smaller,
manageable sections (e.g., four sections with three
questions each), using clear structural strategies like
numbering questions sequentially, adding visual
breaks (e.g., lines or boxes) to separate sections, and
spreading tasks across multiple pages to create a clean,
organized layout that supports comprehension and
reduces cognitive load.

Create and Use a Visual Aid: Introduce Katie to a
clear, pre-populated checklist that outlines actionable
steps for completing her work (e.g., four sections with
three questions each), incorporating time management
cues such as setting timers for each section.
Demonstrate using the checklist to track progress by
checking off completed steps. Conduct a 1:1 check-in
before starting to review the checklist, confirm it

Er



Functional Assessment-based Interventions (FABI)

HO 6.1

aligns with the day’s assignment, and make any
necessary adjustments.

5. Introduce Timers or Alarms: Explain to Katie how
using a timer for each task section can help her stay
focused and avoid over-focusing on details. Then, set
up a timer together, assigning a specific time for each
task section (i.e., 5 minutes) while emphasizing that it
serves as a flexible guide rather than a strict limit.

Model and Practice Together: Demonstrate the entire
process with a sample assignment. Walk Katie through
breaking down the task, setting timers, and checking off
completed steps on the checklist.

2. Environmental Modifications:

1. A quiet, low-distraction space will help Katie stay
focused and engaged in the task.

Provide Katie with two "Break Cards" at the start of each
class, allowing her to take structured breaks when tasks feel
overwhelming.

Shift Rates of Reinforcement

1. Immediate, Frequent, and Consistent
Reinforcement: Reinforce Katie immediately after
demonstrating the desired replacement behavior, such as
completing a task section on time, even if imperfect.

e Immediate Praise for Progress: Provide
behavior-specific verbal praise strategically to link
reinforcement directly to the behavior to reinforce
independent task progression, self-monitoring to use
checklists or timers and work towards task completion
(e.g., "Great job moving forward without hesitation!")

e Daily Goal-based Rewards - Reinforce Progress,
Not Perfection: Establish small, achievable goals
(e.g., completing three sections of a task) and provide
rewards like using her phone or talking with friends.

o Weekly Preferred Activity for Work Completion
and Submission - Reinforce Progress, Not
Perfection: If the Student completes the assigned
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work, even if it is not perfect, and submits it at the end
of class, praise efforts toward task completion (e.g.,
“Great job moving on!”).

Exchange System: Implement a trade-in system where
Katie can exchange her completed assignment for a
preferred reinforcer (e.g., extra time with technology or
socializing with friends), positively reinforcing the
behavior of submitting work promptly.

Extinguish Target Behavior

1. Withhold Teacher Attention for Excessive
Validation-Seeking: Withhold providing attention when Katie
seeks excessive validation (e.g., repeated questions or
revisions), except for a short gestural redirection with no
verbal responses, and praise immediately upon task
progression. Offer help only when necessary for task
completion, not as a way to avoid work.

2. No Reinforcement for Task Escape: The class

is informed that everyone must submit her work

before leaving the classroom.

e Non-Verbal Redirection: If Katie shows signs of
preparing to leave without submitting her work, gently
redirect her by providing one gestural prompt ( e.g.,
tapping on the student’s desk - every 5 minutes as
needed) to self-monitor tools like checklists or timers
to stay engaged. Do not use verbal responses.

e Follow-Up with Natural Consequences: Ensure that
Katie understands the natural consequences of not
submitting her work, such as receiving partial credit or
missing the opportunity to earn positive reinforcement
tied to submission.

o Collect the Assignment: At the end of class, the
teacher circulates the classroom to collect student
assignments, ensuring Katie submits her work during
the designated time.

e Partial Credit for In-Class Work: Accept work

turned in late, grading only the portion completed
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during class. This approach ensures Katie receives
credit for her effort while reinforcing the importance
of timely submission.

3. Behavior-specific praise for others in close proximity for
task completion and submission behavior.

Data to be Collected
Student Outcome What behavior(s) is/are being measured? What measurement system? When/Where?

Low
Work
Com
pletio
n
Due
to
Exce
ssive
Rew
orkin

g

Target Behavior:

Replacement Behavior:  Structured Task Progression

Treatment Integrity (e.g. checklist)

Treatment Integrity: Treatment integrity was
measured every day during baseline
observations. These questions were developed
from the A-R-E data using a Likert-type scale:
0-not in place, 1= partially in place, 2=
completely in place

Treatment Integrity:

Social Validity (e.g. IRP-15, CIRP)

Social Validity: Both the student and teacher
were given a pre-intervention rating profile
using an adapted version of the Intervention
Rating Profile-15 for teachers and the Children’s
Intervention Rating Profile for students. These
rating scales are to gather information that
would aid in the intervention.

Social Validity:

Supporting Success (e.g. evaluating the intervention)

The timer and checklist will initially be
monitored closely, but over time, the frequency
of check-ins will be reduced. Katie will
practice using these strategies with various

, o assignments and across subject areas to ensure
Fading and Generalization:



that Functionab8issessmeninbased Interventions (FABJ)-monitoring skills are generalized to other m
HO 6.1 contexts.

The program review will be scheduled every 2-3 weeks to assess whether the
intervention components are being followed with fidelity and to check Katie’s

Program Review Date: progress toward her goal of completing tasks on time.

The behavior specialist will lead the team and support Mr. David, who will be
responsible for implementing the structured task progression, providing Katie
Personnel and Roles: ~ with immediate feedback, and managing the reinforcement strategies.

Emergency Procedures:  [f there is an emergency, the school's crisis plan should be followed.
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Group 5 SPED743 ABAB Hypothetical Data- Permanent Product



Functional Assessment-based Intervention (FABI)

HO 11
Treatment Integrity Checklist
Student: Week of: Setting:
Primary
Observer
TI Start/End Time Treatment Integrity
Observer: Observation Length
Secondary Observer
Total Observation time:
Key: 0=notin place, 1 = partially in place, 2 = completely in place
Monday Tuesday Wednesday Thursday Friday Component [ Component
Tactics 11/04/13 11/05/13 11/04/13 11/04/13 11/04/13 Total (row) | Percent (row)
Provide Clear Instructions
Al and Task Overview 0 1 2 0 1 2 0 1 2 0 1 2 0 1 2

Break the Task into
A | A2 Manageable Steps 0 1 2 ({0 1 210 1 210 1 210 1 2
n | 43 Create and Use a Visual Aid 0 1 2 0 1 200 1 210 1 2100 1
t A4 | Introduce Timers or Alarms 0 1 2 0 1 210 1 210 1 210 1 2
€ Provide Katie with two
C "Break Cards" at the start of

A5 | each class, allowing her to

€ take structured breaks when 0 1 2 0 1 210 1 210 1 210 1 2
d tasks feel overwhelming.
e Frequent Checks for

Understanding and
n Instructional Feedback: E.g.,
t A6 | Teacher: "Katie, can you show 0 1 2 0 1 2|0 1 210 1 2100 1 2

me how you're solving this
problem so far?" (Check for
understanding)




Functional Assessment-based Intervention (FABI)

Teacher: "That's a great start!
Remember to use the checklist
for the next step."
(Instructional feedback and
praise)

A7

Environment: Quiet,
low-distraction space

S ®eg 66Oz e gy

R1

Immediate, Frequent, and
Consistent Reinforcement -
Immediate Praise - Provide
specific verbal praise to
reinforce independent task
progression.

R2

Daily Goal-based Rewards
Establish small, achievable
goals—e.g., completing three
task sections—and provide
rewards like using her phone
or talking with friends

R3

Weekly Preferred Activity for
Work Completion and
Submission: If the Student
completes the assigned work
and submits it at the end of
class, praise efforts toward task
completion (e.g., “Great job
moving on!”’) and implement a
trade-in system where Katie can
exchange her completed
assignment for a preferred
reinforcer (e.g., extra time with
technology or socializing with
friends), positively reinforcing
the behavior of submitting work
promptly.

E1l

Withhold Teacher Attention
for Excessive
Validation-Seeking (e.g.,
repeated questions or revisions),
except for a short gestural
redirection with no verbal

HO 11
0 1 2
0 1 2
0 1 2
0 1 2
0 1 2




Functional Assessment-based Intervention (FABI)
HO 11

responses, and praise
immediately upon task
progression.

Withhold Reinforcement for
Task Escape (e.g., leaving the
classroom without
submitting work) - Redirect
E2 her by providing o_ne gestural 0 1 2 0 1 2 0 1 2 0 1 2 0 1 2
prompt (every 5 minutes as
needed) to self-monitor tools
like checklists or timers to stay
engaged. Do not use verbal
responses.

— =T L S I T

Withhold Reinforcement for
Task Escape (e.g., leaving the
classroom without
submitting work) - Follow up
E3 | with Natural Consequences, 0 1 2 0 1 210 1 210 1 210 1 2
such as receiving partial credit
or missing the opportunity to
earn positive reinforcement tied
to submission.

Behavior-specific praise for

E4 others in close proximity for 0 1 2 0 1 21 0 1 2 1o 1 210 1 2

work completion and
submission behavior.

Teacher initials

Comments

Total (Antecedent)

Percent (Antecedent) = Antecedent Score /
(Maximum Antecedent Score) x 100

Total (Reinforcement )

Percent ( Reinforcement) = Reinforcement
Score / (Maximum Reinforcement Score) x
100

Total (Extinction)

Percent (Extinction) = Extinction Score /
(Maximum Extinction Score) x 100

Total (A-R-E )

Percent (A-R-E)




FABI Duration Data Collection Form - Withdrawal A2

Student Name: Katie Observer: Primary Observer (University Student)
Target Behavior: Structured Task Progression refers to the student completing an assignment in
sequential order by working on each section for no more than 5 minutes. This behavior includes
advancing to the next section of the task regardless of whether the current section is fully
correct or complete. The student uses a self-monitoring strategy, such as a checklist or timer, to
ensure that each part is completed within the designated time frame and that the entire
assignment is finished within the allotted time.

Directions: Use a stopwatch to record the start and end times of the target behavior. Only stop
the stopwatch when Katie physically moves on to the next section—this indicates she has
completed the current section and is starting the next one. After the lesson or assignment,
check whether Katie has completed the assignment or sections of the assignment. If any
sections were left incomplete, that should also be noted.

Observation 1: Monday 9th December 2013: 1.15pm-1.45pm

Task Section | Start Time End Time Time Spent | Permanent Notes Avg. Time
Product Per
(Completed Question in
Sections) Minutes
1/4 1:15PM 1:22PM 7 minutes Complete | Quickly 2.34
3/3 moved
through Q1
and Q2.
Moderate
reworking
and erasing
on Q3.
2/4 1:22 PM 1:32 PM 10 minutes Complete Looking up 3.34
3/3 words in the
dictionary,
erasing
multiple
questions.
3/4 1:32PM 1:40PM 8 minutes Incomplete | Incomplete, 4
2/3 but moved
on.




4/4 1:40PM 1:45PM 5 minutes Incomplete | Class is over. 5
1/3
Observation 2: Tuesday 10th December 2013; 1.15pm-1.45pm
Task Section | Start Time End Time Time Spent | Permanent Notes Avg. Time
Product Per
(Completed Question in
Sections) Minutes
1/4 1:15PM 1:23PM 8minutes Complete | Moderate 2.67
3/3 reworking
and erasing
on QI.
2/4 1:23PM 1:39PM 16 minutes | Complete Completed 5.34
3/3 but did not
keep to time
limit.
3/4 1:39PM 1:45PM 6 minutes Incomplete | Class is over. 6
1/3
4/4
Observation 3: Wednesday 11th December 2013; 1.15pm-1.45pm
Task Section | Start Time End Time Time Spent | Permanent Notes Avg. Time
Product Per
(Completed Question in
Sections) Minutes
1/4 1:15PM 1:31PM 16 minutes Complete | Lookingup |[5.34
3/3 words in
dictionary.
Asked to
check over..
2/4 1:31PM 1:45PM 14 minutes Complete Completed 4.67
3/3 but did not
keep to time
limit. Class

is over.




3/4

4/4

Observation 4: Thursday 12th December 2013; 1.15pm-1.45pm

Task Section | Start Time End Time Time Spent | Permanent Notes Avg. Time
Product Per
(Completed Question in
Sections) Minutes
1/4 1:15PM 1:32PM 17 minutes Complete | Reworked 5.67
3/3 Ql. Asked
to check
over.
2/4 1:32PM 1:45PM 13 minutes | Incomplete Excessive 6.5
2/3 reworking.
Class is over.
3/4

4/4




FABI Duration Data Collection Form - Withdrawal A2

Student Name: Katie Observer: Secondary Observer (Mr. David)

Target Behavior: Structured Task Progression refers to the student completing an assignment in
sequential order by working on each section for no more than 5 minutes. This behavior includes
advancing to the next section of the task regardless of whether the current section is fully
correct or complete. The student uses a self-monitoring strategy, such as a checklist or timer, to
ensure that each part is completed within the designated time frame and that the entire
assignment is finished within the allotted time.

Directions: Use a stopwatch to record the start and end times of the target behavior. Only stop
the stopwatch when Katie physically moves on to the next section—this indicates she has
completed the current section and is starting the next one. After the lesson or assignment,
check whether Katie has completed the assignment or sections of the assignment. If any
sections were left incomplete, that should also be noted.

Observation 1: Monday 9th December 2013; 1.15pm-1.45pm

Task Section | Start Time End Time Time Spent | Permanent Notes Avg. Time
Product Per
(Completed Question in
Sections) Minutes
1/4 1:15PM 1:21PM 6 minutes Complete | Moderate 2
3/3 reworking
and erasing
on Q3.
2/4 1:21 PM 1:33 PM 12 minutes Complete Looking up 4
3/3 words in the
dictionary,
erasing
multiple
questions.
3/4 1:33PM 1:40PM 7 minutes Incomplete | Incomplete, 35
2/3 but moved
on.
4/4 1:40PM 1:45PM 5 minutes Incomplete | Class is over. 5
1/3




FABI Duration Data Collection Form - Re-Intervention B2

Student Name: Katie Observer: Primary Observer (University Student)
Target Behavior: Structured Task Progression refers to the student completing an assignment in
sequential order by working on each section for no more than 5 minutes. This behavior includes
advancing to the next section of the task regardless of whether the current section is fully
correct or complete. The student uses a self-monitoring strategy, such as a checklist or timer, to
ensure that each part is completed within the designated time frame and that the entire
assignment is finished within the allotted time.

Directions: Use a stopwatch to record the start and end times of the target behavior. Only stop
the stopwatch when Katie physically moves on to the next section—this indicates she has
completed the current section and is starting the next one. After the lesson or assignment,
check whether Katie has completed the assignment or sections of the assignment. If any
sections were left incomplete, that should also be noted.

Observation 1: Monday 16th December 2013; 1.15pm-1.45pm

Task Section | Start Time End Time Time Spent | Permanent Notes Avg. Time
Product Per
(Completed Question in
Sections) Minutes
1/4 1:15PM 1:22PM 7 minutes Complete | Moderate 2.33
3/3 reworking
and erasing
on Q2. Used
checklist,
though
needed
slightly
more time.
2/4 1:22 PM 1:29 PM 7 minutes Complete Moderate 2.33
3/3 reworking
Ql.
3/4 1:29PM 1:40PM 11 minutes | Incomplete | Incomplete, 5.5
2/3 but moved
on.
4/4 1:40PM 1:45PM 5 minutes Incomplete | Class is over. 5
1/3




Observation 2: Tuesday 17th December 2013; 1.15pm-1.45pm

Task Section | Start Time End Time Time Spent | Permanent Notes Avg. Time
Product Per
(Completed Question in
Sections) Minutes
1/4 1:15PM 1:20PM 5 minutes Complete | Moderate 1.67
3/3 reworking
and erasing
on Q1. Used
checklist.
2/4 1:20PM 1:25PM 5 minutes Complete Completed 1.67
3/3 within time.
3/4 1:25PM 1:31PM 6 minutes Completed Moderate 2
3/3 reworking
on Q2.
4/4 1:31 PM 1:37 PM 6 minutes Completed Finished 2
3/3 early.
Selected a
preferred
reinforcer.
Observation 3: Wednesday 18th December 2013; 1.15pm-1.45pm
Task Section | Start Time End Time Time Spent | Permanent Notes Avg. Time
Product Per
(Completed Question in
Sections) Minutes
1/4 1:15PM 1:19PM 4minutes Complete | Used 1.33
3/3 checklist
and timer.
2/4 1:19PM 1:26PM 7 minutes Complete Completed 2.33
3/3 efficiently.




Minimal

reworking.
3/4 1:26 PM 1:31PM 5 minutes Complete Completed 1.67
3/3 efficiently.
Minimal
reworking.
4/4 1:31 PM 1:41 10 minutes Complete Completed 3.34
3/3 with time
for free
time. Class
over.
Observation 4: Thursday 19th December 2013; 1.15pm-1.45pm
Task Section | Start Time End Time Time Spent | Permanent Notes Avg. Time
Product Per
(Completed Question in
Sections) Minutes
1/4 1:15PM 1:20 PM 5 minutes Complete | Reworked 1.67
3/3 Ql.
2/4 1:20PM 1:25PM 5 minutes Complete Completed 1.67
3/3 within time.
3/4 1:25PM 1:32PM 7 minutes Complete Looked up 2.34
3/3 one work.
Stuck to
checklist.
4/4 1:32 1:40 8 minutes Complete Used 2.67
3/3 preferred
choice for
free time.

Class over.




FABI Duration Data Collection Form - Re-Intervention B2

Student Name: Katie Observer: Secondary Observer (Mr. David)

Target Behavior: Structured Task Progression refers to the student completing an assignment in
sequential order by working on each section for no more than 5 minutes. This behavior includes
advancing to the next section of the task regardless of whether the current section is fully
correct or complete. The student uses a self-monitoring strategy, such as a checklist or timer, to
ensure that each part is completed within the designated time frame and that the entire
assignment is finished within the allotted time.

Directions: Use a stopwatch to record the start and end times of the target behavior. Only stop
the stopwatch when Katie physically moves on to the next section—this indicates she has
completed the current section and is starting the next one. After the lesson or assignment,
check whether Katie has completed the assignment or sections of the assignment. If any
sections were left incomplete, that should also be noted.

Observation 1: Monday 16th December 2013; 1.15pm-1.45pm

Task Section | Start Time End Time Time Spent | Permanent Notes Avg. Time
Product Per
(Completed Question in
Sections) Minutes
1/4 1:15PM 1:21PM 6 minutes Complete | Moderate 2
3/3 reworking
and erasing
on Q2. Used
checklist,
though
needed
slightly
more time.
2/4 1:21 PM 1:29 PM 8 minutes Complete Moderate 2.67
3/3 reworking
Ql.
3/4 1:29PM 1:40PM 11 minutes | Incomplete | Incomplete, 5.5
2/3 but moved
on.
4/4 1:40PM 1:45PM 5 minutes Incomplete | Class is over. 5
1/3







Functional Assessment-based Intervention (FABI)

Intervention - Treatment Integrity Checklist (Observer 1)

HO 1]

Student: Katie Week of: 12/01/13 Setting: Spanish Class
Primary
Observer
University Student Treatment Integrity
(Kim) TI Start/End Time Observation Length 30 minutes
Observer:
1.15 p.m./ 1.45 p.m.
Secondary
Observer Total Observation
) time: 2.5 hours
Mr. David
Key: 0=notin place, 1 = partially in place, 2 = completely in place
Monday Tuesday Wednesday Thursday Friday Component Component
Tactics 12/01/13 12/02/13 12/03/13 12/04/13 12/ l(\)i /13 Total (row) | Percent (row)
Observation
Provide Clear Instructions 7/8x100 =
Al [ apnd Task Overview 2 2 1 2 0 1 2 7 87.5%
A Break the Task into o
n | A% | Manageable Steps 2 2 2 2 0 1 2 8 100%
t A3 Create and Use a Visual Aid 2 2 2 2 0 1 2 100%
(¢ A4 | Introduce Timers or Alarms 2 2 2 2 0 1 2 8 100%
C Provide Katie with two
"Break Cards" at the start of
€ .
A5 | each class, allowing her to 2 1 2 2 0 1 2 7 87.5%
d take structured breaks when
e tasks feel overwhelming.
n




A6

Frequent Checks for
Understanding and
Instructional Feedback: E.g.,
Teacher: "Katie, can you show
me how you're solving this

Functional Ass

0

2

ssment-based [n

7

tervention (FABI)
HO 11
87.5%

problem so far?" (Check for
understanding)

Teacher: "That's a great start!
Remember to use the checklist
for the next step."
(Instructional feedback and
praise)

A7

Environment: Quiet,
low-distraction space

87.5%

S e g6ee6 oz —6 gy

R1

Immediate, Frequent, and
Consistent Reinforcement -
Immediate Praise - Provide
specific verbal praise to
reinforce independent task
progression.

87.5%

R2

Daily Goal-based Rewards
Establish small, achievable
goals—e.g., completing three
task sections—and provide
rewards like using her phone
or talking with friends

75%

R3

Weekly Preferred Activity for
Work Completion and
Submission: If the Student
completes the assigned work
and submits it at the end of
class, praise efforts toward task
completion (e.g., “Great job
moving on!”’) and implement a
trade-in system where Katie can
exchange her completed
assignment for a preferred
reinforcer (e.g., extra time with
technology or socializing with
friends), positively reinforcing

100%




the behavior of submitting work
promptly.

Functional Assessment-based Intervention (FABI)

HO 1]

=°~.HO=-HMH

E1l

Withhold Teacher Attention
for Excessive
Validation-Seeking (e.g.,
repeated questions or revisions),
except for a short gestural
redirection with no verbal
responses, and praise
immediately upon task
progression.

100%

E2

Withhold Reinforcement for
Task Escape (e.g., leaving the
classroom without
submitting work) - Redirect
her by providing one gestural
prompt (every 5 minutes as
needed) to self-monitor tools
like checklists or timers to stay
engaged. Do not use verbal
responses.

100%

E3

Withhold Reinforcement for
Task Escape (e.g., leaving the
classroom without
submitting work) - Follow up
with Natural Consequences,
such as receiving partial credit
or missing the opportunity to
earn positive reinforcement tied
to submission.

100%

E4

Behavior-specific praise for

others in close proximity for
work completion and
submission behavior.

2

2 2

2

100%

Teacher initials

D

D D

D

Comments

Fully implemented intervention components, observations conducted

successfully (Monday-Thursday)

Total (Antecedent)

52

Percent (Antecedent) = Antecedent Score /
(Maximum Antecedent Score) x 100

(52/56) x 100
=92.85%




Functional Assessment-based Intervention (FABI)

HO 11

Total (Reinforcement)

21

Percent (Reinforcement) = Reinforcement
Score / (Maximum Reinforcement Score) x
100

(21/24) x 100
=87.5%

Total (Extinction)

32

Percent (Extinction) = Extinction Score /
(Maximum Extinction Score) x 100

(32/32) x 100

=100%
Total (A-R-E) 105
Percent (A-R-E) = (Total A-R-E) / (105/112) x

(Maximum Possible A-R-E Score) x 100

100 = 93.75%




Functional Assessment-based Intervention (FABI)

Intervention Treatment Integrity Checklist (Observer 2)

HO 1]

Student: Katie Week of: 12/01/13 Setting: Spanish Class
Primary
Observer
University Student Treatment Integrity
Observer: (Kim) TI Start/End Time Observation Length 30 minutes
’ 1.15 p.m./ 1.45 p.m.
Secondary
Observer Total Observation
. time: 2.5 hours
Mr. David
Key: 0=notin place, 1 = partially in place, 2 = completely in place
Monday Tuesday Wednesday Thursday Friday Component Component
Tactics 12/01/13 12/02/13 12/03/13 12/04/13 11/05/13 Total (row) Percent (row)
No No No
Observation Observation Observation
Provide Clear Instructions
Al | and Task Overview 2 2 0 1 210 1 210 1 2 4 100%
A Break the Task into
n A2 Manageable Steps 2 2 0 1 21(0 1 210 1 2 4 100%
€ | A4 | Imtroduce Timers or Alarms 2 2 0 1 210 1 2100 1 2 4 100%
C Provide Katie with two
"Break Cards" at the start of
€ each class, allowing her to o
d AS take structured breaks when 2 2 0 1 210 1 210 1 2 4 100%
tasks feel overwhelming.
¢ Frequent Checks for
n




A6

Understanding and
Instructional Feedback: E.g.,
Teacher: "Katie, can you show
me how you're solving this

Functional Ass

ssment-based [

4

tervention (FABI)
100%10) 11

problem so far?" (Check for
understanding)

Teacher: "That's a great start!
Remember to use the checklist
for the next step."
(Instructional feedback and
praise)

A7

Environment: Quiet,
low-distraction space

100%

R1

Immediate, Frequent, and
Consistent Reinforcement -
Immediate Praise - Provide
specific verbal praise to
reinforce independent task
progression.

100%

R2

Daily Goal-based Rewards
Establish small, achievable
goals—e.g., completing three
task sections—and provide
rewards like using her phone
or talking with friends

100%

S e g 660z —exy

R3

Weekly Preferred Activity for
Work Completion and
Submission: If the Student
completes the assigned work
and submits it at the end of
class, praise efforts toward task
completion (e.g., “Great job
moving on!”) and implement a
trade-in system where Katie can
exchange her completed
assignment for a preferred
reinforcer (e.g., extra time with
technology or socializing with
friends), positively reinforcing
the behavior of submitting work
promptly.

100%




Functional Assessment-based Intervention (FABI)

HO 1]

:cﬂ-#a:i—lnﬁxm

E1l

Withhold Teacher Attention
for Excessive
Validation-Seeking (e.g.,
repeated questions or revisions),
except for a short gestural
redirection with no verbal
responses, and praise
immediately upon task
progression.

100%

E2

Withhold Reinforcement for
Task Escape (c.g., leaving the
classroom without
submitting work) - Redirect
her by providing one gestural
prompt (every 5 minutes as
needed) to self-monitor tools
like checklists or timers to stay
engaged. Do not use verbal
responses.

100%

E3

Withhold Reinforcement for
Task Escape (c.g., leaving the
classroom without
submitting work) - Follow up
with Natural Consequences,
such as receiving partial credit
or missing the opportunity to
earn positive reinforcement tied
to submission.

100%

E4

Behavior-specific praise for
others in close proximity for
work completion and
submission behavior.

2 2 |10 1 2(0 1 2

100%

Teacher initials

D D D D

Comments

Intervention components fully implemented for Monday and Tuesday.
Observer 2 completed IOA (25%).
Data shows strong fidelity of implementation.

Total (Antecedent)

28

Percent (Antecedent) = (Antecedent Score /
Maximum Antecedent Score) x 100

(28/28) x 100
—100%

Total (Reinforcement)

12




Functional Assessment-based Intervention (FABI)
HO 11

Percent (Reinforcement) = Reinforcement

Score / (Maximum Reinforcement Score) x (12/12) x 100
100 =100%

Total (Extinction) 16

Percent (Extinction) = Extinction Score /

(Maximum Extinction Score) x 100 (16/16) x 100

=100%
Total (A-R-E) 56
Percent (A-R-E) = (Total A-R-E)/ (56/56) x 100

(Maximum Possible A-R-E Score) x 100 =100%




Functional Assessment-based Intervention (FABI)

Withdrawal - Treatment Integrity Checklist (Observer 1)

HO 1]

Student: Katie Week of: 12/08/13 Setting: Spanish Class

Primary

Observer

University Student Treatment Integrity
Observer: (Maggie) TI Start/End Time Observation Length 30 minutes
’ 1.15 p.m./ 1.45 p.m.
Secondary
Observer Total Observation
. time: 2.5 hours
Mr. David
Key: 0=notin place, 1 = partially in place, 2 = completely in place
Monday Tuesday Wednesday Thursday Friday Component | Component
. 12/08/13 12/09/13 11/10/13 11/11/13 12/12/13 Total (row) Percent (row)
Tactics No
Observation
Provide Clear Instructions
Al | and Task Overview 0 0 0 0 0 1 2 0 0%
A Break the Task into
n A2 | Manageable Steps 0 0 0 0 0 1 2 0 0%
t A3 Create and Use a Visual Aid 0 0 0 0 0 1 ) 0 0%
e | A4 | Introduce Timers or Alarms 0 0 0 1 0%
I Provide Katie with two
"Break Cards" at the start of
e each class, allowing her to 0
AS take structured breaks when 0 0 0 0 0 1 2 0 0%

d tasks feel overwhelming.
¢ Frequent Checks for




-

A6

Understanding and
Instructional Feedback: E.g.,
Teacher: "Katie, can you show
me how you're solving this

Functional Ass

ssment-based [

0

tervention (FABI)
0%HO 11

problem so far?" (Check for
understanding)

Teacher: "That's a great start!
Remember to use the checklist
for the next step."
(Instructional feedback and
praise)

A7

Environment: Quiet,
low-distraction space

0%

R1

Immediate, Frequent, and
Consistent Reinforcement -
Immediate Praise - Provide
specific verbal praise to
reinforce independent task
progression.

0%

R2

Daily Goal-based Rewards
Establish small, achievable
goals—e.g., completing three
task sections—and provide
rewards like using her phone
or talking with friends

0%

S e g 660z —exy

R3

Weekly Preferred Activity for
Work Completion and
Submission: If the Student
completes the assigned work
and submits it at the end of
class, praise efforts toward task
completion (e.g., “Great job
moving on!”) and implement a
trade-in system where Katie can
exchange her completed
assignment for a preferred
reinforcer (e.g., extra time with
technology or socializing with
friends), positively reinforcing
the behavior of submitting work
promptly.

0%




Functional Assessment-based Intervention (FABI)

HO 1]

Withhold Teacher Attention
for Excessive
Validation-Seeking (e.g.,
repeated questions or revisions),
E1 | except for a short gestural
redirection with no verbal
responses, and praise
immediately upon task
progression.

0%

Withhold Reinforcement for
Task Escape (c.g., leaving the
classroom without
submitting work) - Redirect
g2 | her by providing one gestural
prompt (every 5 minutes as
needed) to self-monitor tools
like checklists or timers to stay
engaged. Do not use verbal
responses.

0%

Withhold Reinforcement for
Task Escape (c.g., leaving the
classroom without
submitting work) — Follow up
E3 | with Natural Consequences,
such as receiving partial credit
or missing the opportunity to
earn positive reinforcement tied
to submission.

:cﬂ-#n:i—lnﬁxm

0%

Behavior-specific praise for
others in close proximity for
work completion and
submission behavior.

E4

0

0

0

0

0%

Teacher initials

ML

ML

ML

ML

Comments

Intervention components removed. Task engagement lower than during

the intervention phase.

Total (Antecedent)

Percent (Antecedent) = Antecedent Score /
(Maximum Antecedent Score) x 100

0%

Total (Reinforcement)




Functional Assessment-based Intervention (FABI)

HO 11
Percent (Reinforcement) = Reinforcement
Score / (Maximum Reinforcement Score) x 0%
100
Total (Extinction) 0
Percent (Extinction) = Extinction Score /
(Maximum Extinction Score) x 100 0%
Total (A-R-E) 0
Percent (A-R-E) 0%




Functional Assessment-based Intervention (FABI)

Withdrawal Treatment Integrity Checklist (Observer 2)

HO 1]

Student: Katie Week of: 12/08/13 Setting: Spanish Class
Primary
Observer
University Student Treatment Integrity
(Maggie) TI Start/End Time Observation Length 30 minutes
Observer:
1.15 p.m./ 1.45 p.m.
Secondary
Observer Total Observation
. time: 2.5 hours
Mr. David
Key: 0=notin place, 1 = partially in place, 2 = completely in place
Monday Tuesday Wednesday Thursday Friday Component [ Component
. 12/08/13 12/09/13 12/10/13 12/11/13 12/12/13 Total (row) | Percent (row)
Tactlcs No No No No
Observation Observation Observation Observation
Provide Clear Instructions
Al | and Task Overview 0 0 1 210 1 210 1 210 1 2 0 0%
A Break the Task into
n A2 Manageable Steps 0 0 1 2 0 1 2 0 1 2 0 1 2 0 0%
t A3 Create and Use a Visual Aid 0 0 1 210 1 210 1 2|0 1 2 0 0%
e A4 | Introduce Timers or Alarms 1 2 1 210 1 210 1 0%
C Provide Katie with two
"Break Cards" at the start of
¢ each class, allowing her to 0
d AS take structured breaks when 0 0 1 210 1 210 1 210 1 2 0 0%
tasks feel overwhelming.
¢ Frequent Checks for
n




A6

Understanding and
Instructional Feedback: E.g.,
Teacher: "Katie, can you show
me how you're solving this

Functional Ass

ssment-based [

0

tervention (FABI)
0%HO 11

problem so far?" (Check for
understanding)

Teacher: "That's a great start!
Remember to use the checklist
for the next step."
(Instructional feedback and
praise)

A7

Environment: Quiet,
low-distraction space

0%

S e g 660z —exy

R1

Immediate, Frequent, and
Consistent Reinforcement -
Immediate Praise - Provide
specific verbal praise to
reinforce independent task
progression.

0%

R2

Daily Goal-based Rewards
Establish small, achievable
goals—e.g., completing three
task sections—and provide
rewards like using her phone
or talking with friends

0 1 2
0 1 2
0 1 2
0 1 2

0%




Functional Assessment-based Intervention (FABI)
HO 11

R3

Weekly Preferred Activity for
Work Completion and
Submission: If the Student
completes the assigned work
and submits it at the end of
class, praise efforts toward task
completion (e.g., “Great job
moving on!”) and implement a
trade-in system where Katie can
exchange her completed
assignment for a preferred
reinforcer (e.g., extra time with
technology or socializing with
friends), positively reinforcing
the behavior of submitting work
promptly.

0 1 2 0 0%

E1l

Withhold Teacher Attention
for Excessive
Validation-Seeking (e.g.,

0 1 2 0 0%

OO e o e

repeated questions or revisions),
except for a short gestural
redirection with no verbal
responses, and praise
immediately upon task
progression.

E2

Withhold Reinforcement for

Task Escape (e.g., leaving the
classroom without
submitting work) - Redirect
her by providing one gestural
prompt (every 5 minutes as
needed) to self-monitor tools
like checklists or timers to stay
engaged. Do not use verbal
responses.

0 1 2 0 0%

E3

Withhold Reinforcement for
Task Escape (c.g., leaving the
classroom without
submitting work) — Follow up

with Natural Consequences,
such as receiving partial credit
or missing the opportunity to

0 1 2 0 0%




Functional Assessment-based Intervention (FABI)

o ) ) HO 11
earn positive reinforcement tied
to submission.
Behavior-specific praise for
others in close proximity for o
E4 work completion and 0 0 1 210 1 210 1 2 0 0%
submission behavior.
Teacher initials ML ML ML ML
Intervention components removed. Task engagement lower than during
Comments the intervention phase.
Total (Antecedent) 0
Percent (Antecedent) = Antecedent Score / o
(Maximum Antecedent Score) x 100 0%
Total (Reinforcement ) 0
Percent (Reinforcement) = Reinforcement
Score / (Maximum Reinforcement Score) x 0%
100
Total (Extinction) 0
Percent (Extinction) = Extinction Score /
(Maximum Extinction Score) x 100 0%
Total (A-R-E) 0
Percent (A-R-E) = (Total A-R-E Score / 0%
(1)

Maximum Possible A-R-E Score) x 100




Functional Assessment-based Intervention (FABI)

Re-Intervention - Treatment Integrity Checklist (Observer 1)

HO 1]

Student: Katie Week of: 12/15/13 Setting: Spanish Class
Primary
Observer
University Student Treatment Integrity
Observer: (Maggie) TI Start/End Time Observation Length 30 minutes
’ 1.15 p.m./ 1.45 p.m.
Secondary
Observer Total Observation
. time: 2.5 hours
Mr. David
Key: 0=notin place, 1 = partially in place, 2 = completely in place
Monday Tuesday Wednesday Thursday Friday Component | Component
. 12/15/13 12/16/13 12/17/13 12/18/13 12/19/13 Total (row) | Percent (row)
Tactics No
Observation
Provide Clear Instructions 7/8) x100=
Al | and Task Overview 1 2 2 2 0 1 2 7 % o
87.5%
A Break the Task into
n | A? | Manageable Steps 2 2 2 2 0 1 2 8 100%
t A3 Create and Use a Visual Aid 2 2 2 2 0 1 2 8 100%
€ | A4 | Introduce Timers or Alarms 2 2 2 2 0 1 2 100%
C Provide Katie with two
e "Break Cards" at the start of
: 7/8) x100 =
A5 | each class, allowing her to (
d take structured breaks when 1 2 2 2 0 1 2 7 87.5%
tasks feel overwhelming.
€ Frequent Checks for
n




A6

Understanding and
Instructional Feedback: E.g.,
Teacher: "Katie, can you show
me how you're solving this

Functional Ass

ssment-based [

7

Ll.:n't‘.wgS}Q 1(56:‘2'”

87.590 11

problem so far?" (Check for
understanding)

Teacher: "That's a great start!
Remember to use the checklist
for the next step."
(Instructional feedback and
praise)

A7

Environment: Quiet,
low-distraction space

100%

R1

Immediate, Frequent, and
Consistent Reinforcement -
Immediate Praise - Provide
specific verbal praise to
reinforce independent task
progression.

100%

R2

Daily Goal-based Rewards
Establish small, achievable
goals—e.g., completing three
task sections—and provide
rewards like using her phone
or talking with friends

100%

S e g 660z —exy

R3

Weekly Preferred Activity for
Work Completion and
Submission: If the Student
completes the assigned work
and submits it at the end of
class, praise efforts toward task
completion (e.g., “Great job
moving on!”) and implement a
trade-in system where Katie can
exchange her completed
assignment for a preferred
reinforcer (e.g., extra time with
technology or socializing with
friends), positively reinforcing
the behavior of submitting work
promptly.

100%




Functional Assessment-based Intervention (FABI)
HO 11

Withhold Teacher Attention
for Excessive
Validation-Seeking (e.g.,
repeated questions or revisions),
E1 | except for a short gestural 2 2 2 2 0 1 2 8 100%
redirection with no verbal
responses, and praise
immediately upon task
progression.

Withhold Reinforcement for
Task Escape (c.g., leaving the
classroom without
submitting work) - Redirect

g2 | her by providing one gestural 2 2 ) 2 0 1 ) 8 100%

prompt (every 5 minutes as
needed) to self-monitor tools
like checklists or timers to stay
engaged. Do not use verbal
responses.

Withhold Reinforcement for
Task Escape (c.g., leaving the
classroom without
submitting work) - Follow up
E3 | with Natural Consequences, 2 2 2 2 0 1 2 8 100%
such as receiving partial credit
or missing the opportunity to
earn positive reinforcement tied
to submission.

:cﬂ-#n:i—lnﬁxm

Behavior-specific praise for
others in close proximity for
work completion and
submission behavior.

E4 2 2 2 2 0 1 2 8 100%

Teacher initials ML ML ML ML

All intervention components re-instated & re-implemented consistently.
Positive changes observed in task engagement and completion.
Katie responded well to reinforcement strategies, showing improvement

Comments in task completion and submission.

Total (Antecedent) | | | 53




Functional Assessment-based Intervention (FABI)

HO 11
(53/56) x 100
Percent (Antecedent) = Antecedent Score /
(Maximum Antecedent Score) x 100 =94.64%
Total (Reinforcement) 24

Percent (Reinforcement) = Reinforcement

Score / (Maximum Reinforcement Score) x (24/24) x 100
100 =100%

Total (Extinction) 32

Percent (Extinction) = Extinction Score /

(Maximum Extinction Score) x 100 (32/32) x 100

=100%
Total (A-R-E) 109
Percent (A-R-E) = (Total A-R-E) / (109/112) x
(Maximum Possible A-R-E Score) x 100 100 =97.32%

Summary of Findings: Comparison between the Intervention Phase (B1) and the Re-Intervention Phase (B2) highlights the improvement
across the Antecedent, Reinforcement, and Extinction components.

1. Antecedent:
o Total Score: Increased from 52 to 53.
o Percent Score: Improved from 92.85% to 94.64%, showing a slight improvement of 1.93%.
2. Reinforcement:
o Total Score: Increased from 21 to 24.
o Percent Score: Improved significantly from 87.50% to 100%, showing a notable improvement of 14.29%.
3. Extinction:
o Total Score: Remained constant at 32.
o Percent Score: Maintained at 100%, showing no change (0.00%).
4. Overall A-R-E:
o Total Score: Increased from 105 to 109.
o Percent Score: Improved from 93.75% to 97.32%, showing an overall improvement of 3.81%.




Functional Assessment-based Intervention (FABI)
HO 11
Key Findings:

e The most significant improvement occurred in the Reinforcement component, increasing by 14.29%, suggesting stronger
implementation of reinforcement strategies in the Re-Intervention phase.

o Antecedent showed a slight but positive improvement of 1.93%.

e Extinction remained at a high level of implementation (100%), indicating consistent fidelity across both phases.

e Opverall treatment integrity improved by 3.81% in the Re-Intervention phase.

This suggests that during Re-Intervention (B2), improvements in reinforcement strategies played a significant role in enhancing overall treatment
fidelity.



Functional Assessment-based Intervention (FABI)

Re-Intervention - Treatment Integrity Checklist (Observer 2)

HO 1]

Student: Katie Week of: 12/15/13 Setting: Spanish Class
Primary
Observer
University Student Treatment Integrity
(Maggie) TI Start/End Time Observation Length 30 minutes
Observer:
1.15 p.m./ 1.45 p.m.
Secondary
Observer Total Observation
. time: 2.5 hours
Mr. David
Key: 0=notin place, 1 = partially in place, 2 = completely in place
Monday Tuesday Wednesday Thursday Friday Component [ Component
. 12/15/13 12/16/13 12/17/13 12/18/13 12/19/13 Total (row) Percent (row)
Tactics No No No No
Observation Observation Observation Observation
Provide Clear Instructions
Al | and Task Overview 2 0 1 210 1 210 1 210 1 2 2 100%
Break the Task into
A -
n A2 Manageable Steps 2 0 1 210 1 21(0 1 210 1 2 2 100%
t A3 Create and Use a Visual Aid 2 0 1 210 1 210 1 210 1 ) 2 100%
e | A4 | Introduce Timers or Alarms 2 1 2 1 210 1 210 1 2 100%
I Provide Katie with two
"Break Cards" at the start of
e each class, allowing her to °
AS take structured breaks when 2 0 1 210 1 210 1 210 1 2 2 100%
d tasks feel overwhelming.
¢ Frequent Checks for




==

A6

Understanding and
Instructional Feedback: E.g.,
Teacher: "Katie, can you show
me how you're solving this

Functional Ass

ssment-based [

2

tervention (FABI)
100%10) 11

problem so far?" (Check for
understanding)

Teacher: "That's a great start!
Remember to use the checklist
for the next step."
(Instructional feedback and
praise)

A7

Environment: Quiet,
low-distraction space

100%

R1

Immediate, Frequent, and
Consistent Reinforcement -
Immediate Praise - Provide
specific verbal praise to
reinforce independent task
progression.

100%

R2

Daily Goal-based Rewards
Establish small, achievable
goals—e.g., completing three
task sections—and provide
rewards like using her phone
or talking with friends

100%

S e g 660z —exy

R3

Weekly Preferred Activity for
Work Completion and
Submission: If the Student
completes the assigned work
and submits it at the end of
class, praise efforts toward task
completion (e.g., “Great job
moving on!”) and implement a
trade-in system where Katie can
exchange her completed
assignment for a preferred
reinforcer (e.g., extra time with
technology or socializing with
friends), positively reinforcing
the behavior of submitting work
promptly.

100%




Functional Assessment-based Intervention (FABI)

HO 1]

:cﬂ-#n:i—lnﬁxm

E1l

Withhold Teacher Attention
for Excessive
Validation-Seeking (e.g.,
repeated questions or revisions),
except for a short gestural
redirection with no verbal
responses, and praise
immediately upon task
progression.

100%

E2

Withhold Reinforcement for
Task Escape (c.g., leaving the
classroom without
submitting work) - Redirect
her by providing one gestural
prompt (every 5 minutes as
needed) to self-monitor tools
like checklists or timers to stay
engaged. Do not use verbal
responses.

100%

E3

Withhold Reinforcement for
Task Escape (c.g., leaving the
classroom without
submitting work) - Follow up
with Natural Consequences,
such as receiving partial credit
or missing the opportunity to
earn positive reinforcement tied
to submission.

100%

E4

Behavior-specific praise for
others in close proximity for
work completion and
submission behavior.

2 o 1 2(0 1 2]0 1 2

100%

Teacher initials

ML ML ML ML

Comments

All intervention components implemented consistently.
Positive changes observed in task engagement and completion.
Katie responded well to reinforcement strategies, showing improvement
in task completion and submission.

Total (Antecedent)

14

Percent (Antecedent) = Antecedent Score /
(Maximum Antecedent Score) X 100

(14/14) x 100
~100%

Total (Reinforcement)

6




Functional Assessment-based Intervention (FABI)

HO 11
Percent (Reinforcement) = Reinforcement
Score / (Maximum Reinforcement Score) x (6/6) x 100 =
100 100%
Total (Extinction) 8
Percent (Extinction) = Extinction Score / 3
(Ma Extinction Score) x 100 (8/81) O):) (}/(3 0=
Total (A-R-E) 28
Percent (A-R-E) = (Total A-R-E) / (28/28) x 100
(Maximum Possible A-R-E Score) x 100 =100%




Funciional Assessment-based Intervention (FABI)
HO 14

Ethics Checklist

Ethical Consideration

Explain how each consideration was
addressed in the FBA and BIP

Is the intervention warranted?

(Does the target behavior interfere with the
individual’s ability to learn new skills, to
participate in activities, or does it diminish
potential for community integration?)

Yes, the intervention is warranted because
the target behavior—low work completion
due to excessive reworking—interferes
with the student's ability to complete
assignments on time. This behavior affects
Katie’s ability to learn new skills, limits her
participation in classroom activities, and
diminishes her potential for academic
success.

Was the student interviewed and results
considered in designing the BIP? Why or
why not?

Yes, Katie was interviewed, and her
feedback was incorporated into the design
of the BIP. She cited environmental factors
such as lack of topic mastery as challenges
affecting her ability to complete tasks,
which were addressed in the intervention
strategies through frequent checks for
understanding, instructional feedback and
support with breaking tasks into more
manageable steps. Rewards were aligned
with Katie’s interests.

Were the interventions selected
systematically? What Method did you use?

Yes, the interventions were systematically
selected. The method involved analyzing
the Functional Behavior Assessment (FBA)
to identify the hypothesized function of the
target behavior (negative reinforcement).
We used ‘Method 1 & 2: Teach the
Replacement Behavior and Improve the
Environment” which combined teaching the
replacement behavior, improving the
environment, and adjusting contingencies
to address antecedents and reinforcement.

Did the interventions follow from the
FBA? Explain

Yes, the interventions directly followed
from the FBA. The hypothesized function
of Katie’s behavior was task avoidance.
The plan targeted this by teaching
structured task progression, modifying the
environment to reduce distractions, and
reinforcing task completion while
withholding reinforcement for task escape.




Funciional Assessment-based Intervention (FABI)
HO 14

Did the intervention include a replacement
behavior to increase a positive skill? What
is the replacement behavior and how is it
connected to the FBA? What skill does it
build?

Yes, the intervention included a
replacement behavior - Structured Task
Progression. This behavior was designed to
reduce excessive reworking and encourage
timely task completion using
self-monitoring tools like checklists and
timers. It builds time management and
self-regulation skills, addressing the
avoidance behavior identified in the FBA.

Does the intervention address problems in
the classroom environment? Why or why
not?

Yes, the intervention addresses classroom
environment problems by creating a
low-distraction space, providing structured
breaks, and ensuring clarity in task
instructions and expectations. These
modifications help Katie stay focused and
reduce uncertainty.

Does the intervention target a socially
significant goal? What is it? Why do you
think it’s socially significant?

Yes, the intervention targets the goal of
completing assignments on time. This is
socially significant because timely task
completion enhances academic
performance, reduces frustration, and
prepares Katie for day-to-day demands like
meeting deadlines and managing tasks
effectively.

Does the procedure stigmatize the student
socially?

No, the procedure avoids social
stigmatization. Strategies like
self-monitoring with checklists and timers
are private and practical tools, and the
emphasis is on positive reinforcement.

Does the intervention provide opportunities
for the student to make choices? Explain.

Yes, Katie is given opportunities to make
choices, such as using break cards to
manage her stress and having flexibility in
how she approaches tasks with
self-monitoring tools.

Does the intervention include an aversive
or restrictive procedure? Explain.

No, the intervention does not include
aversive or restrictive procedures. It
emphasizes positive reinforcement,
environmental modifications, and natural
consequences for uncompleted tasks.

Were incentives selected based on the
student’s wants and needs? Explain.

Yes, incentives were tailored to Katie's
preferences, including using her phone,
socializing with friends, and earning extra
time with technology. These rewards align
with her interests and motivate her to
engage in the target behavior.




Funciional Assessment-based Intervention (FABI)
HO 14

Did you address the integrity of
implementation (i.e., treatment integrity)?
Explain.

Yes, treatment integrity was addressed
through daily checklists and interobserver
agreement (IOA) data. These measures
ensured consistency and accuracy in
implementing the intervention.

Was there systematic and scheduled review
of the data?

Yes, the data was systematically reviewed
through graphed intervention outcomes and
scheduled reviews every 2—3 weeks to
monitor progress and fidelity of
implementation.

If the target behavior did not improve, was
additional information collected to assist
with revision? Describe how the decision
was made to continue or change the BIP.

The target behavior did improve and visual
analysis of summary graphs of progress
indicated a functional relation between the
implementation of the intervention and an
increase in Katie’s structured task
progression.

Was the plan revised in a timely manner?

Yes, the plan included provisions for timely
revisions based on systematic data review
and phase changes guided by performance
variables, ensuring adaptability to Katie’s
needs.




2015-2016

POST-INTERVENTION

Katie Mr. David 02/02/14

Student Rater completing this form Date

Adapted Version of the Intervention Rating Profile-15
The purpose of this questionnaire is to obtain information that will aid in the selection of future classroom
interventions. These interventions will be used by teachers of children with identified needs. Please circle the
number which best describes your agreement or disagreement with each statement.

Strongl Disagree Slightly Slightly Agree Strongly
y disagree agree agree

disagre
e

1?O.rThls was an acceptable intervention 1 > 3 4 5 5
the child’s needs.
2. Most teachers would find this 4 5 6
intervention appropriate for children 1 2 3
with similar needs.
3. This intervention proved effective in 1 5 3 4 5 5
supporting the child’s needs
4. | would suggest the use of this
intervention to other teachers. 1 2 3 4 5 6
5. The child’s needs were severe
enough to warrant use of this 1 2 3 4 & 6
intervention.
6. Most teachers would find this
intervention suitable for the needs of 1 2 3 4 5 6
this child.
7. | would be willing to use this
intervention in the classroom setting. 1 2 3 4 5 6
8. This intervention did not result in
negative side effects for the child. 1 2 3 4 5 6
9. This intervention would be appropriate
for a variety of children. 1 2 3 4 5 6
10. This intervention was consistent with
those | have used in classroom 1 2 3 4 5 6
settings.
11. The intervention was a fair way to
handle the child’s needs. 1 2 3 4 5 6
12. This intervention was reasonable
for the needs of the child. 1 2 3 4 5 6
13. | liked the procedures used in this
intervention. 1 2 3 4 5 6
14. This intervention was a good way to
handle this child’s needs. 1 2 3 4 5 6

ClT



POST-INTERVENTION

Katie

Mr. David

2015-2016

02/02/14

Student

The purpose of this questionnaire is to obtain information that will aid in the selection of future classroom

Rater completing this form

Adapted Version of the Intervention Rating Profile-15

Date

interventions. These interventions will be used by teachers of children with identified needs. Please circle the
number which best describes your agreement or disagreement with each statement.

15. Overall, this intervention was
beneficial for the child.

1

2

3

4

Total (sum all points circled; higher scores indicate higher acceptability; range = 15-90): 82

Comments: The intervention worked really well for Katie. Previewing the assignments

ignificantly r her anxiety, an

h

r

h

her work mor

nfi

ntly.

ing th

checklist was easy to implement and kept her on track. | noticed a big improvement in her

ability to complete tasks independently and stay organized.

ClT




2015-2016

POST-INTERVENTION

Student: katie

Date: 02/05/2014

I do not
| agree
agree
~ 2
1 2 3 4 5 6
1. The program we used was fair. X
2. | think my teacher was too harsh on X
me.
3. Being in this program caused X
problems with my friends.
4. There were better ways to teach X
me.
5. This program could help other kids, X
too.
6. | liked the program we used. X
7. Being in this program helped me do X
better in school.
Comments: The intervention was really helpful! Checking in with Mr. David at th inning of th

made me feel more prepared and less anxious. The checklist and timer kept me focused and on track,

and | noticed that | got more done during each lesson. | feel much more confident now.
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